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recovery-stress of football academy environments within the youth 

development phase across a season quantitatively. 

 

1.6 STRUCTURE OF THE THESIS 

The thesis comprises seven chapters, within which this introduction, a 

literature review, three studies, a summary, discussion, and conclusion are 

presented (see Figure 1). The specific outline of the thesis is as follows: 

Chapter Two presents a review of the literature surrounding the concepts, 

definitions, and theories of the organisational perspective in sport. Within this 

presentation, a synthesis of the studies that are pertinent to investigating the 

organisational stressors and performance environment factors encountered by 

sport coaches and performers are highlighted. Literary issues and methodological 

limitations are discussed which provide a springboard for the subsequent studies. 

Chapter Three presents an overview of the philosophy and methodology 

underpinning the thesis. This will provide a further rationale for the inclusion of 

certain methodologies in order to address the aims of the thesis.  

Chapter Four (Study 1 A & B) reports and discusses the findings of an exploration 

into the stressors of category status 1-3 football academies among youth 

development phase players and coaches. 

Chapter Five (Study 2) focuses on a prospective longitudinal investigation which 

develops further the exploration of specific aspects identified in Study 1 (stressors 

of football academies) alongside other organisational stress components 

(appraisal and emotion) among youth development phase players using qualitative 

and quantitative diary methodology. A sub-section considering the stressors, 

appraisals and emotions among academy coaches across a season is also 

included.  

Chapter Six (Study 3) focuses on a prospective longitudinal investigation which 

investigates additional components of the stress process by building upon the 

findings presented in Study 1 and 2, as well as corroborating previous findings 

using different more applicable methodology in sport. The chapter will identify the 
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situational properties of stressors within football academies alongside other 

organisational stress components (emotion and response regarding recovery-

stress) among youth development phase players using quantitative standardised 

inventories. 

Chapter Seven summaries the findings of the thesis and then presents a 

discussion and overall conclusion. 
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the secondary appraisal process. Specifically, this process takes into account the 

blame or credit for an outcome (e.g., who/what is responsible for the stressful 

appraisal), perceptions of control, the coping strategies and the effectiveness of 

the strategies deployed, and future expectations. Both primary and secondary 

appraisals interact to generate emotions (Lazarus, 1999). 

2.1.2.3 Coping 

 Coping is the cognitive and behavioural efforts to manage the stressors that 

are appraised as stressful (Lazarus & Folkman, 1984). Coping strategies have 

been classified into problem focused, emotion focused, appraisal focused, 

avoidance and approach coping (Lazarus, 1999). Problem focused coping 

involves an individual gathering information and using that information to change 

the situation (Lazarus, 1999); emotion focused coping involves managing 

emotional distress associated with the situation (Lazarus & Folkman, 1984); 

appraisal focused coping involves re-evaluating a situation in order to reduce its 

importance (Cox & Ferguson, 1991); avoidance coping involves the individual 

removing themselves from the situation or psychologically distancing from the 

situation (Anshel, 1996); and approach coping involves confronting the stressor 

and making an attempt to reduce it (Roth & Cohen, 1986). The use of these 

strategies has been commonly seen within literature; however, Skinner et al. 

(2003) criticised these distinctions in not representing the scope of coping 

strategies nor being conceptually clear and flexible in their application to different 

contexts. In an attempt to address the limitations of the previously identified coping 

strategies, Skinner et al. (2003) proposed 12 multidimensional and multifunctional 

families of coping. The families of coping include problem-solving, information 

seeking, helplessness, escape, self-reliance, support seeking, delegation, 

isolation, accommodation, negotiation, submission, and opposition. There has 

been support found for the application of the coping families in general psychology 

(e.g., Taylor & Stanton, 2007), with research in sport now beginning to pay 

attention (e.g., Didymus, 2016; Didymus & Fletcher, 2014; Tamminen & Holt, 

2010). However, Skinner et al. (2003) suggested that certain families of coping are 

likely to be more relevant in certain contexts than others. Therefore, it could be 

assumed certain families of coping will be more relevant in certain sporting 

contexts than others. 
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of each stressor can help provide insightful representation of stressors (Arnold & 

Fletcher, 2012). Arnold and Fletcher (2012a) cited eight critical dimensions of 

organisational stressors to be duration (acute vs. chronic), intensity (high vs. low 

demand), timing (competition vs. training), prevalence (frequent vs. infrequent 

occurrence), quantity (many vs. few stressors), specificity (specific vs. global), 

closeness (proximal vs. distal to the individual), and weighting (additive or 

multiplicative). Arnold and Fletcher (2012a) were in agreement with Lazarus and 

Folkman (1984) in the recognition of the temporal course of a stressor. However, 

Lazarus and Folkman (1984) identified the duration of a stressor as a property 

which an individual could potentially appraise as stressful, whilst Arnold and 

Fletcher (2012a) describes duration as a description of a stressor which does not 

necessarily equate to the stressor as being demanding. 

2.1.5 Summary of stress theory 

Overall, it appears that organisational stress in sport includes additional 

elements to the general psychology literature that takes into consideration specific 

sports settings. Additionally, with the interrelationship between stress and 

emotions potentially causing positive as well as negative emotions, along with the 

popularity of positive psychology (Lazarus, 2000b), it is important to pay attention 

to the broad spectrum of emotions as it will address the imbalance between stress 

research and practice that have focussed on strain and negative emotions 

(Folkman, 2008). It is also important to fall in line with definitions of the stress 

process (e.g., origins of stressors) previously used within literature in order to aid 

understanding of organisational stress in sport that can affect well-being and 

performance.  

 2.1.6 Organisational stress research in sport 

 This review has been divided into the subsequent sections: organisational 

stressors, organisational stress process, qualitative longitudinal and quantitative 

methodologies among athletes and coaches (individually), followed by 

organisational stress in football; in order to summarise research focusing on the 

participant sample and sporting context for this research programme. 
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multilevel analyses allowing for the clustering of data due to the various sports, 

levels and job roles could be a potential limitation. In addition, modification of 

established psychometrics (i.e., OSI-SP and ABQ) occurred for use in other 

populations (i.e., coaches, sports directors and sport scientists). Larner et al., 

(2017) suggested that the identification and development of the OSI-SP for other 

populations is warranted and would aid future research in the area. This thesis will 

also examine further organisational stressor dimensions using the OSI-SP (as 

detailed below), extend quantitative research in organisational psychology in sport 

and provide a novel contribution in the use of a longitudinal design in study 3 by 

focussing on one sport (football), one population (players) at the same level (elite 

academy).  

Wagstaff et al. (2018) explored aspects of the research of Larner et al. 

(2017) a little further by identifying if the frequency of organisational stressors 

encountered by athletes and coaches was related to burnout dimensions and if 

psychological resilience qualities moderated the relationship between 

organisational stressors frequency and burnout. Participants with similar 

demographics to those from Larner et al. (2017) completed the OSI-SP, ABQ (for 

athletes), CBQ (for coaches) and the Connor-Davidson Resilience Scale-10 (CD-

RISC-10; Campbell-Sills & Stein, 2007). Results highlighted a positive correlation 

between organisational stressor frequency and athlete burnout. In coaches, as 

psychological resilience increased, a significantly weaker relationship between 

organisational stressors and burnout was found. Overall, organisational stressor 

dimensions were positively related to all dimensions of burnout for both athletes 

and coaches. Future research was suggested to employ longitudinal designs and 

utilise the most psychometrically robust inventories for coaches.  

Directing research to focus on organisational stress components, Arnold et 

al. (2017) examined the relationships between organisational stressors on positive 

affect, negative affect and performance satisfaction; and coping styles on positive 

and negative affect. Participants were sampled from a range of demographics 

where it was found that goals and development duration and intensity, as well as 

team and culture frequency and intensity had a main positive effect on negative 

affect. In addition, problem-focused coping had a main positive effect on positive 

affect and emotion-focused coping had a main positive effect on negative affect. 
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organisational stressors and burnout of coaches and the illustration of resilience in 

this relationship. Despite the focus on psychological resilience qualities 

moderating the organisational stressors frequency and burnout, future research 

suggested to employ longitudinal designs and utilise the most psychometrically 

robust inventories for coaches.  

2.1.6.9 Organisational stress research in football 

Stress within football has often focussed on the relationship between 

recovery-stress and performance of players highlighting the psychological and 

physiological responses (e.g., Faude et al., 2011; Laux et al., 2015; Olmedilla-

Zafra et al., 2017). However, research taking an organisational stress perspective 

within football is very limited, particularly in elite youth sport which is under-

represented in sport psychology literature (Pain & Harwood, 2007). Recent 

research by Reeves et al. (2009) explored the stressors and coping strategies 

among early and middle adolescent academy football players in the Premier 

League. This study was the first to identify specific stressors young elite football 

players experience within their academy environment. Results found mid-

adolescent players experienced more stressors than early adolescent players, and 

both groups experienced common (e.g., making errors and team performance) 

and different stressors (e.g., early adolescents: family; mid-adolescents: coaches 

and contracts). Despite providing a greater understanding of the demands 

academy footballers face, a definition of stress was used when interviewing which 

could potentially lead and restrict the detailed responses provided by the 

participants. Future research must be aware of the potential biasing that may 

result as a consequence of providing leading definitions (Thelwell et al, 2010). 

Therefore, this current research programme will not provide definitions to 

participants prior to interview in order to reduce bias. 

With the lack of longitudinal research exploring the organisational 

experiences into a single sport of elite youth football, Reeves et al. (2011) used 

this methodology alongside diaries to compare stressors, perceived stressor 

control, coping and coping effectiveness among early and middle adolescent 

players within a football academy. Findings showed subtle stressor differences 

among mid-adolescent (e.g., injury) and early adolescent players (e.g., opponent 

cheating). Stressor frequency fluctuated across the season differently between 
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had the least impact for players. Fletcher and Wagstaff (2009) disagreed with this 

finding and indicated that factors such as training facilities, role understanding and 

nutrition influence performance. Alongside this and the aforementioned origins of 

stress in sport i.e., factors directly related to sport organisation are organisational 

stressors; factors directly related to sport performance are competitive stressors; 

and factors not directly related to the sport organisation and performance could be 

considered as personal/life stressors and not organisational stressors (Fletcher et 

al., 2006; Mellalieu et al., 2009; Nicholls et al., 2009; Woodman & Hardy, 2001); 

there seems to be some debate regarding what stressor categories the factors 

influencing sports performers fall into. This is complicated even further with the 

performance environment definition which seems to be a subcomponent of 

competitive stressors which connects factors that are organisationally related to 

competition performance. Research (e.g., Fletcher & Hanton, 2003; Jones, 2002; 

Mellalieu et al. 2009; Woodman & Hardy 2001) assumes that these types of 

stressors are appraised differently and can give rise to various forms of stress. 

Fletcher and Wagstaff (2009) believed conceptual precision is critical for the 

development and application of robust measures within organisational psychology 

in elite sport and for the use of specific interventions to manage negative stress 

outcomes.  

The thesis will attempt to provide a clearer conceptual definition of stressors 

and the relationships these have on the stress process. This will be achieved by 

discussing the stressors identified and which origin of stressors they belong to; 

ascertaining different components of the stress process and issues relating to 

stressors; and suggesting future directions to develop conceptual precision and 

robust measures of organisational stress in elite sport. 

2.3.4 Rationale 

 Overall, this chapter provides a foundation for the remainder of the thesis. 

Specifically, the concepts, definitions, theories and analysis outlined in Chapter 

One and Two can underpin and guide both the design of studies and the 

contribution to original knowledge in the following chapters. Following the 

chronological layout of research into the organisational perspective can inform the 

research into the identification of organisational stressors in academy football (see 
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human experience. Therefore, by compartmentalising paradigms there is a chance 

of missing key research into reality.  

 Although qualitative and quantitative research may be considered 

metaphysically incompatible by some researchers (e.g., see Guba, 1990), 

pragmatists resolve this and advocate integrating findings through assumption of 

mutual relevance to answering a research question (Teddlie & Tashakkori, 2011). 

It is the research question which drives the methods used. Knowledge is not an 

external reality but one of several ways of considering social research and should 

be assessed on the methods and range of actions that it makes possible (Morgan 

2014; Richie et al., 2013). 

3.2.1.3 Pragmatic research and sport psychology 

 According to Brustad (2008) and Gilbourne and Richardson (2006) 

positivism has been the dominant influence on the stylistic framework around 

which most sport psychology is grounded. Despite this, there has been a growth in 

qualitative methods to research participants experiences and understanding within 

the sport setting (Moran et al., 2011). However, while the limitations of quantitative 

research designs can strengthen the appeal of qualitative approaches, such as in-

depth information, qualitative research in sport psychology has been criticised for 

a lack of attention in validating its methods (Sparkes, 1998). 

Mixed methods research designs have received growing attention in sport 

and exercise psychology (Sparkes, 2015). Between 2000-2009, 57 articles using 

mixed methods were present in three well-known sport and exercise psychology 

journals (Culver et al., 2012). Of these, 10 used systematic observations with 

interviews, 23 used tests and interviews, and 25 used open-ended questions 

within a survey or test. Moran et al. (2011) proposed mixed methods research has 

a lot to offer sport and exercise psychology. Proponents of mixed methods 

research designs offer several advantages (Greene et al., 1989; Horn, 2011, 

Moran et al., 2011). These can include (a) triangulation, the use of different 

methods to seek corroboration of a meaning (Flick, 2004); (b) complementarity of 

findings from one method by the other (e.g., Rose & Parfitt, 2007); (c) 

development from one phase of research to inform the development of methods 

for the following phase, such as qualitative methods being used to develop 



72 

 

psychometric instruments (e.g., Lonsdale et al., 2008); and (d) initiation allows a 

more complete and comprehensive picture to emerge and access new insights 

into a particular phenomenon (e.g., Pereira et al., 2010). 

3.2.1.4 Pragmatic research design: Integrating qualitative and quantitative 

approaches 

 Pragmatic research methodology supports the use of mixed methods 

research. Morgan (2014) suggested the construction of a research design must 

address the underlying premise of the paradigm by linking the methods so one 

method enhances the effectiveness of the other. This can be achieved by the 

advantages (a-d) in Section 3.2.1.3 above.  

It is important to optimally integrate quantitative and qualitative findings in a 

valid and effective manner (Moran et al., 2011). Integration involves the extent to 

which the components of mixed method research are related to each other or 

independent of each other (that makes them parallel in nature). A tendency is for 

research to report the quantitative and qualitative findings in parallel (Bryman, 

2006). The barriers perceived to inhibit integration are different audiences, 

methodological preferences, skill specialism, lack of exemplars, publication issues, 

nature of data, bridging ontological divides, role of timelines, and structure of 

research projects (Bryman, 2006). 

 The integration of mixed methods in this thesis uses a triangulation and 

initiation approach. In terms of triangulation, the two methodologies are used 

equally and the results will be used to cross-validate the thesis findings. The 

results from each study method will be analysed separately and then it will be 

devised if the results from each method suggest the same conclusion. If they do, 

confidence in the results and conclusion is strengthened, otherwise an 

understanding why not is determined. Furthermore, the initiation of mixed methods 

allows a more comprehensive insight into elite football academies from an 

organisational perspective. 
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Figure 3. Exploratory sequential PhD design (adapted from Cresswell, 2016) 
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in their daily lives. It was also interesting to see how different members of staff 

interacted with each other. A possible area of bias would be a desire to provide 

evidence that is useful in better supporting players and a need for better 

interactions between staff. 

My experiences of football and psychology led to my interest in completing 

a PhD to further understand wellbeing within the football academy environments. I 

entered the research programme in the hope of highlighting positive and negative 

aspects of the environment, identifying issues for improvement and help change 

the environment for the better. Luckily a funded studentship examining this area 

arose and I was successful in my application. I felt it important within the design of 

the PhD studies to incorporate inductive approaches with open non-directional 

data collection techniques for the qualitative aspects of Study 1 and Study 2. I did 

not want my prior knowledge and experience within football academies to bias the 

findings.  

From a researcher perspective as a female entering a male dominant 

environment, it was anticipated that I would not be accepted being in the 

environment which in turn would make it harder collecting data. However, when 

entering the environment, I was made to feel welcome and data collection ran 

smoothly. For example, during the data collection phases of Study 1, I felt that the 

participants were very open and honest in their responses during the interviews. 

Overall, the ease of data collection could be due to the lack of female interaction 

within the environment or as being an outsider of the club where responses would 

be kept confidential and not impact on their life inside the football club. 

Before data collection took place within Study 1 and Study 3, I welcomed 

two children. Since becoming a parent I feel have an overwhelming value for 

children to be supported and looked after. This value may have transferred onto 

the players attending the football academies, since they are still children. In phase 

1, I was aware of the trust that was being placed in me for the players to describe 

their experiences. My values may have provided a more nurturing approach with 

players in comparison to coaches. Data analysis could have detailed a greater 

weight behind player support in line with my values. However, I tried to collect and 

analyse data impartially. Trustworthiness of data regarding accurately representing 














































































































































































































































































































































































































































































































