
















































































































































































































































































Figure 1: An overview of data configuration and refiguration in this research 

process.  
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Figure 2: Themes for the first four conversations as presented to 

participants. 

 

 

Analysis starts in the research conversations  

In other methodology designs, the discussion of findings or artefacts 

resulting from the interpretation of data may exist in a phase separate to that 

of data collection. This was not the case here, and I wish to draw attention to 

the ways in which I incorporated early stages of interpretation into the 

research conversations, so the activity seen as a whole incorporates 

repeated hermeneutic movements back and forth; comparing, connecting 

and so forth (see Figure 1). This is consistent with a sense-making approach, 

where research questions are concerned with participants’ understandings 

both of the content and deployment of their identity stories.  
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Figure 3: Example cartoons 

 

 

At this stage, some practical illustration of my own use of cartoons within 

conversations supports the discussion. Whilst I planned the overall 

progressive structure of the conversations, moving from identification through 

to reflexive sense-making work, with potential to use images in conjunction 

with one another as we moved towards the latter parts of the process, I 

remained flexible in how visual images would actually be used, recognising 

the co-constructed nature of the sessions. Participants chose not to draw 

images themselves – this seemed to them to be a distraction, and made 

them think about the drawing, rather than the conversation. Whilst we had 

blank paper available to annotate or record key words in the first session, the 

first use of cartoon images for all participants began from the start of the 
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Figure 4: Brenda, Session 4, responding to the ‘Trials and Tribulations’ 

cartoon. 

 

 

 

 

 

Beyond their ability to help participants re-connect with the on-going 

conversation, cartoon images acted as active agents within the 

conversational space. Having a physical presence on the table was 

symbolically powerful, and they demanded explanation, assessment, 

touching and moving in relation to one another. Images interacted with 

conversations and demonstrated the multi-modal status I previously alluded 

to; within one session cartoons could be a reminder, a window into an 

experiential world, the site of reconfiguration work and also act as smaller 

narrative elements in developing meta-narratives.  

 

Table top assemblages  

In the fourth session I planned to begin reviewing conversations and images 

from the previous three sessions. By this point, I had spent approximately six 

hours talking with participants talking about their narratives of identity and 

practice. Hundreds of lines of transcript had been generated, and eighteen 

separate cartoon images had been presented then actively used within 

conversations in different ways. In the fourth session, most of the time was 

spent working with cartoon images, with participants initially asked to set 

images out on a table top surface in a way that was meaningful to them.  

“I’m interested that you drew the picture of the 
trials and tribulations, I love the picture, but it just 
kinda brings it all to the forefront, seeing the 
picture like that. It’s a challenging day, every day 
and actually, just…I don’t know. I think because 
of that, because I have been through so much in 
such a short time” 
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The process of constructing and using table top assemblages is identified in 

my own planning note / reference for participants (Figures 4 and 5), then in a 

photograph of a ‘completed’ table-top assemblage in Figure 7.  

 

Figure 5: Starting ‘table top’ work with cartoon artefacts: guide for session 4. 
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Figure 6: Planned stages 2-4 of ‘table top’ work with cartoons, questions and 

annotations.  

 

 

I identified that in addition to using cartoon artefacts in groupings and 

patterns within sessions, I could work with participants to interpret and 

theorise together, relating artefacts created in sessions to ideas discussed in 

the theory framework chapter. I planned to do this through stages as 2-4 

illustrated in Figure 1. This figure was used with participants in session four 

and applies cartoon artefacts. Cartoons used in this process were both those 

produced after each session, and ‘context’ cartoons created to illustrate the 

high level codes in the practice-talk category. These ‘context’ cartoons were 

used to explore the idea of ‘practice’, which according to Ricoeur’s model of 

the mimetic arc, was also the site of prefiguration and refiguration.  
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Figure 7: Example practice-talk (context) cartoons used in the bottom half of 

the table top assemblage. 

 

 

Like the original cartoons generated following sessions, these ‘contextual’ 

cartoons were drawn by me following a detailed review of reference to higher 

level codes within the practice-talk category. I did this in order to make visible 

my own ways of thinking about participants’ stories, and so we could 

consider relationships between self-talk and practice-talk. In doing this, I 

applied the same approach to the use of these materials as with the previous 

set of cartoons: their value was as artefacts to be used (or not) in the 

conversational space.  

Just as the context (Figure 6) cartoons related to ‘practice-talk’ category, 

‘self-talk’ cartoons from previous sessions were used on the top half of the 

assemblage, relating to the configuration phase of the mimetic arc. Here was 

a practical way of considering how (configured) self-talk related to (practiced 

or applied) practice-talk, by using narrative material from our shared sense-

making process. This method of working with assemblages of cartoons 

brought together participants meaning making structures with my own, as we 

have seen.  
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Figure 8: Photograph of Sharon’s completed table top assemblage from 

session 4. 

 

 

In working on assemblages, participants re-evaluated individual images (with 

their attendant meanings and associations) and groups of images in 

sophisticated ways. Within conversations, I modelled and supported 

participants in working in a particularly hermeneutic way within the 

conversational space: to spend time, to return to issues, to talk in exploratory 

ways: approaches which they noted their ‘everyday’ professional dialogue 

and practices did not allow for. Brenda commented on the value of the table 

top assemblages for her in her fourth session with me: 

“I think the pictures have been really helpful cos I’m a visual person, 
as well. I’m really visual, so it’s been important to have them, to be 
fair. I think I would have remembered some things but maybe not all 
things and maybe not have made the same connections without the 
pictures, because they are quite detailed…even though…it’s quite 
impressive, Ian. They are quite detailed, even without the wording, 
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Figure 9: Images of participants’ sense-making activity with table top 

assemblages. 

 

 

I also hoped that the creation of different ‘assemblages’ of cartoons would 

allow participants to connect with my own interpretive processes. In line with 

my reference to the constructivist work of Holstein and Gubrium (1995), I 

wished to “articulate ongoing interpretive structures, resources, and 

orientations” (p.16) so that participants could engage in more abstract ways 

in considering the processes involved with their creation and use.  
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Figure 10: First set of self-talk maps  
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Figure 11: Second set of self-talk maps  
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Figure 12.1: First set of self-practice talk maps  
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Figure 12.2: Detail example from first set of self-practice talk map 
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Figure 13: Second set of self-practice talk maps. 
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Figure 14. Planning note created for the interpretive process.  

 

 

My initial focus for interpretive work was the transcripts of sessions that I had 

produced, which were shaped by the use of visual artefacts. This initial focus 

was stimulated by the ‘framing questions’ contained within my study title and 

questions in Figure 15, below. 
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Figure 16: First set of summary cartoons. 
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Figure 17: Second set of summary cartoons. 
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there’s a lot of cross over for me. There’s a strong bit coming across 
here, a band.” and “I think these are absolutely fascinating - it’s like 
that data, isn’t it? It’s when qualitative becomes quantative” (Sharon) 

“Cos it’s like you can’t do one without the other! …you tell your story 
cos of what you’ve done but if you don’t tell your story you wouldn’t 
carry on doing it, almost.” and “but…the doing is who I am.” and “[so it 
bounces backwards and forwards?] Yeah, all of the time! Because I 
could do something and not talk about it, but I think if I didn’t talk 
about it, I would be one of these people that would go under.”  (Diane)  

“I was going to say that as a tool it is really good to make the links, to 
demonstrate the links that are made, and the themes that come out of 
those links, I suppose – I know it does not seem very scientific but in 
terms of trying to get some coherence out of…” and “what’s more 
important is where you’ve got a thickness of a line…so the thickness 
of a line that goes from one to another, top left to bottom right, for 
example shows there’s loads of links” (Chris) 

As can be seen through these quotes from participants, once initial 

orientation to the self-practice talk maps had been undertaken, participants 

utilised them in various ways which all contributed to their own and our joint 

sense-making activity.  

Figure 20: Annotation activity with self talk and self-practice talk maps. 

 

 

As I shall discuss in the following chapter, Diane reflected on the ‘bouncing’ 

movement she identified between categories of talk, noting, “you can’t do 

one without the other”. Chris was interested in the status of the map and how 

it should be read and his contributions clearly demonstrate his understanding 

of the co-constructed nature of the sense-making work. Brenda used the 

practice-self talk map differently again; identifying elements on the map and 

comparing with her own understanding of her story. All the participants to 
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Figure 21. Extract from memo work in latter stages of the study.  

 

 

Individual pieces of interpretive work were enriched and reconfigured 

themselves as a result of a repeated ‘back and forth’ hermeneutic movement 

between (structural / micro / explanation) and (deep / macro / understanding) 

work with narratives to the actual methodology. In particular, the use of 

interpretive artefacts allowed me to introduce a dynamic hermeneutic 

movement between these types of work, bringing reconfigured narratives 

(themselves subject to a degree of abstraction and integration which 

distance supported) back into the conversational space.  

 

Appropriation as a hermeneutic activity 

In addition to the mechanism of distanciation, which may be related to the 

‘configuration’ phase of his mimetic arc, Ricoeur’s (1981) hermeneutics 
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it may be judged on the extent to which it opens up a world to the reader. 

Additionally, as a piece of narrative research that has others as its subject, it 

defends its claims to say something of their life-world that has an empirical 

basis.  

Following this discussion about the rationale for this chapter, I now include a 

diagram (Figure 21) which summarises its’ structure: 

 

Figure 22. Structure of the findings and discussion chapter. 

 

 

Biographical and narrative summaries for each participant 

I begin each of the four sections in this chapter with material that presents 

interpretive work configured in the study. I then build on these findings in 

discussion, focusing on the conceptual insights the study has delivered. 

However, in order to move towards this way of ‘looking across’ in 

examination of the questions of the study, and to relate the findings to the 

experiences of the participants, a biographical and narrative summary for 

each participant follows.  
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still amazed at, because for me, living it, it just seems a swirling fog of a 

mess and every now and then I pop out of the fog!”. 

 

Figure 23. Chris’s summary cartoon discussed in session 5. 

 

 

In my cartoon summary, I attempted to configure my own interpretations of 

Chris’s narratives (Figure 23). I wanted to foreground Chris’s sense of ethical 

relating to others, and his own conscious search for sense-making practices. 

My own feeling was that Chris made good use of his own personal biography 

to define his values and approaches, but when it came to how he 

operationalised his identity, he still relied heavily on quotes from colleagues 

that might act as explanations for who he was. Rather than seeing this as a 

weakness, or an underdeveloped narrative self, I felt that his enacting of 

selfhood was purposeful and sophisticated, where his ‘self’ was implied in his 

practice-talk perhaps more than all other participants.     
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analysis, Sharon placed elements that said, “This is me” together centrally in 

her table top assemblage. These included reference to the “wow factor”, 

“wouldn’t it be boring if everything went right all the time” and “who’s the 

biggest child?”. She associated these themes most closely with “me”. In 

addition, Sharon grouped a set of themes including “I’ve jumped and I’ve 

chosen to have my freedom a little bit” and “wouldn’t it be boring if I was 

always the same” into what she called “the dodgy corner”. Whist she was 

clear that this was not the focus for presenting herself, she discussed these 

themes in terms of her own freedom to choose, and to have her “escape 

tunnel” if it “did really, really get on top of me”. Sharon also created another 

group of cartoons that talked about the sort of person she was in interactions 

with others. This included narratives about influence, remembering others, 

encouraging and child focus.  

Figure 24. Sharon’s summary cartoon discussed in session 5. 

 

 

In my cartoon summary for Sharon, produced as part of my analysis of self-

talk data following session three, I reflected many of these themes. The 

cartoon reflects the focus on learning, innovation and creativity, facilitated 

and defended by Sharon. 
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aspiration, and a further set which she named “who I am and how I work”, 

which contained narratives on her preferences and her strategies. Brenda 

grouped a further set of images around the idea of “everything that I have 

used from the past to enable me to work the way I do so”. When asked if she 

had any ‘big stories’ she listed “self-belief and confidence”, and drew 

attention to the idea of “ambition and aspiration”.  

Figure 25. Brenda’s summary cartoon discussed in session 5. 

 

 

Her self-talk summary cartoon (Figure 25) drew many of these themes 

together. She seemed to have one set of narratives that were well developed 

and rooted in a history of practice with families. At least one other strand of 

narratives reflected the ambiguity of her professional narrative and reflected 

the idea of ‘becoming’ present in the idea of a journey with opportunities and 

coaches.   
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challenge of OFSTED in the development of her professional narrative.  

Reflecting on how OFSTED had allowed her to show who she was to new 

colleagues, she recalled thinking “‘This is my moment’!”. When I asked if her 

stories about herself would have been the same without this, Diane replied 

that “the whole experience of our service reorganisation has allowed me to 

tell my story because it’s made me think about who I am, where I stand 

professionally, what I do.” 

In my last session with Diane, her post was potentially to be made redundant 

again. Diane told me “I have come full circle” and was able to read her 

narratives from a ridiculous, and comic, perspective. We talked about how 

putting together stories was useful in facing her uncertain future. She replied; 

“I think I’ve probably recognised those feelings and talked about them. 

Whereas if I hadn’t been…and I think I said at the beginning I said I think this 

could be quite therapeutic because I can think of it as like a counselling 

session, almost cos I’ve just talked! …I can read back through the transcripts 

– ‘Yep! Yep! I recognise that, that’s where I…’ …where I’m at now!” 

Figure 26. Diane’s summary cartoon discussed in session 5. 

 

When I asked Diane what told her that the summary cartoon ‘rang true’, she 

said “Because when I first looked at it, I guess I’m just thinking that is just 

exactly how I felt, how I’ve felt over the last year. How I’ve felt again, a 
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Figure 27. Self-Practice talk map alongside a representation of the mimetic 

arc.  

 

In viewing Self-Practice talk maps alongside a basic model of the mimetic 

arc, I aligned the category of self-talk with the configuration phase of the 

mimetic arc. In doing so, I also aligned the category of practice-talk with the 

phases of prefiguration and refiguration, as both of these mimetic phases 

relate to action, or practices. This is represented in Figure 28. 
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Figure 28. Aligning the Self-Practice talk maps with the mimetic arc. 

 

 

These diagrams helped me to conceptualise what participants had been 

talking about in our sessions, and the characteristics of the data seen in a 

more abstract way, consistent with my methodology. Therefore, Figure 28 

was not designed to measure narrative in a metric way, but it became useful 

as a heuristic and hermeneutic artefact, reflecting the theoretical and 

methodological chapters of this thesis.  Seen in that way, I viewed the whole 

of the narrative data for each participant as a metaphor of a ‘narrative field’ 

discussed in the theoretical chapter, and multiple lines drawn between self-

talk and practice-talk in Figure 28 were viewed as a more complex version of 

the simple mimetic arc. Further, I saw these lines as movements within that 

field, created by representing the careful analysis of relationships within 

narrative data. Lines may be traced from practice-talk, to self-talk and back 

to practice-talk. My first insight came from this presentation of the data, 
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Figure 29. Sharon’s annotations about reflecting and ‘unpicking’ 

 

In our fourth session, working with the table top assemblage, Sharon began 

to represent the activity of recognising and judging experience as a series of 

concentric circles (Figure 29), with the centre of the circle representing the 

immediate situation of dialogue and wider circles representing narrative 

resources from experience. We spoke together as follows; 

“…But there’s almost like there’s lots of those ‘inner circles’ going on 
to fulfil all of this…so that’s like reflecting on your reflections  

[…and is it in that space in which you…is the self-discovery, it’s the 
self-reflection] 

Possibly, yes…and I think that this is where the stories are.  

[Yes, this is very good: make sure this is properly annotated!] 

…but these are your immediate reflections – there’s your immediate 
reflections 

[around the event] 

…so that’s your immediate reflection…and I think that ‘this’ is probably 
your stories, and your reflections on the stories  

[So when you say stories, you’re meaning the stuff we tell in order to 
do things?] 

The stuff we tell, yeah.  

[But that ‘leaks’ into the broader, the broader set of stories which draw 
on] 
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Figure 30. Chris’s self-talk map. 
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